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Mastering a professional foreign language is increasingly crucial in today's globalized society. The socio-
economic transformations in Ukraine have broadened the communication landscape, fostering enhanced
international collaboration.

The preparation of highly skilled specialists across various fields must align with European standards,
especially as Ukraine integrates more closely with Europe. Professionally oriented foreign language
proficiency has become essential for specialists in all sectors due to evolving social and labor relations and
changes in the domestic labor market amid globalization. Expanding international partnerships and fostering
deeper cooperation necessitate effective communication in a foreign language at a global level.

Future professionals must acquire the ability to differentiate professional terminology, communicate
effectively during official negotiations and business meetings, adapt to typical professional scenarios, respond
appropriately to complex messages, understand the perspectives of interlocutors, and adjust to changes
within dialogues. They must also perform multiple roles depending on the dialogue's context while seamlessly
incorporating professional foreign language expressions and clichés.

Moreover, the contemporary labor market presents complex demands for more efficient international
communication, experience exchange, increased mobility, easy access to information, and deeper mutual
understanding during professional dialogues. Modern professions require not only the application of
traditional methods but also the capacity to adapt and innovate in response to societal changes.

Cross-industry partnerships, negotiations, and the preparation of business documentation necessitate
professional competence in a foreign language. Effective business communication is indispensable in this
context.

Key words: methodology, professionally oriented, competences, dialogic speech, future professionals,
communication, professional situation.

Oxpimenko Onena. Ocnosu opmyeanna au2i10MO6HOT npoeciiinoi KomnemenmHuocmi
6 0ia102iuHOMY MOBIeHHI y MailOymuix ghaxieyie

Onanysanns npogheciiinoi iHo3eMHOI MOGU cmae 0edani akmyarbHiUM Y CYHaACHOMY 2100a1i308aHOMY
ceimi. CoyianbHo-eKOHOMIUHI 3MIHU 8 YKpaini cnpusaioms po3uupenio KOMyHIKayitino2o npocmopy i akmu-
8i3aYil MIJCHAPOOHO20 CNIBPOOIMHUYMEA.

ITliocomoexa xeanigikosanux axieyie y piznux cgepax OisnbHOCMI Mae i0N0Gi0amu €6pOneucbKuUM
cmanoapmam, ocoonuso 6 ymosax no2iubnenwus inmezpayii Ypainu 3 €sponorw. Ilpogecitina inuomosna
Komnemenyis cmana 0008’ s3k06010 0 (haxisyie ycix eanyzeil y 38 3Ky 3 POIGUMKOM COYIANbHO-MPYOOBUX
BIOHOCUH | 3MIHAMU HA PUHKY Npayi, 3yMosieHumu 2iobanizayiero. Tlocunenns midcnapooHo2o napmuep-
CMBa ma HALa200AHCeHHs MICHOL CRiBnpayi suMa2aromy 8i0 CReyianicmis e(peKmusHo20 80100IHHS THO3EMHOK)
MO8010 OJ1s1 KOMYHIKAYil HA 2100AIbHOMY PIGHI.

Maibymmui ¢haxieyi nogunni émimu po3pizHsamu npoghecitiiy mepminono2ito, epeKmueHo CRIIKY8Amucs nio
yac opiyitHux nepe2osopis i OLN08UX 3ycmpidell, OPIEHNYEAMUCI 8 MUNOBUX NPOPECTUHUX CUMYAYISX, KOPEK-
MHO peazysamu Ha CKAAOHT NOBIOOMAEHHS, YPAX08y8amu nO3UYiio CnispoIMOSHUKA U A0anmysamucs 00 3MiH
y npoyeci dianozy. Baxciueo maxoic 0100imu 30amHiCm0O 6UKOHYEAMU PI3HI KOMYHIKAMUGHI POJLL 3G71€HCHO
8I0 KOHMEKCMY, BUKOPUCTIOBY8AMU NPOGheCiiH 6UPA3U Ma MOSHI Kiiule.

Oxpim moeo, cyuacHuill puHoK npayi nompeoye noKpaweH s MiJCHaApPOOHOI KOMyHIKayii, 0OMiHy 00c8i0om,
nIOBUWEHHST MODLIbHOCMI, NOAE2UWEH020 00CmYNy 00 IHpopmayii ma eiuduo20 3aEMOPO3YMIHHS Y npoge-
cittnux oianozax. Cyyacui npoecii nompedyroms He auuie mpaouyiiHux nioxoois, aie ti 30amuocmi 00 adan-
mayii ma iHHO8ayill y 6I0N0BIOb HA GUKIUKU HAC).
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Mixceanysesa cnienpays, nposederts nepe2osopie ma CKiadanHs 0in06oi doxymenmayii nepedbauaromo
BUCOKULL PIBEHb BOIOOIHHS THO3EMHOI0 M060I0. Ehexmuena 0inosa komyHikayis € 6axiciugor CKiad080 Yac-
MUHOI0 Yux npoyecie. Y niocomoeyi manuoymmuix ¢haxisyie neobXiono npudiisimu yeazy Onamy8aHHIo iHUoMOs-
HUX @paz, nodoaanno mpyoHowie y nooyooei 0ianoeie, popmyeantio I1aKOHIYHUX NPOPECIHUX BUCTOBTIO-

6aHb, 36 AZHOCHI BUKTIAOEHHS OYMOK.

Knrouosi crnosa: memoouka, npoghecitino opieHmosana, KOMNEmenmHocmi, Oiaiociune MOB/LeHHs, MAal-

oymHui gpaxisyi, cninkysauus, npoghecitina cumyayis.

In training future specialists, emphasis must
be placed on mastering foreign language phrases,
overcoming challenges in dialogue construction,
developing concise professional expressions, and
maintaining coherence in opinion expression.
These skills are integral to meeting the demands
of international professional interactions.

For the successful development of profes-
sional dialogic speech competence in future spe-
cialists, it is essential to address the selection and
organization of educational materials tailored to
foster professionally oriented language skills.
This involves structuring the content systemati-
cally to enhance the formation of such compe-
tence [1].

The development of foreign language pro-
fessional-oriented dialogic competence occurs
throughout the educational process. The meth-
odology for learning a foreign language encom-
passes the essential elements students must
acquire [2]. These components are aligned with
communicative goals, topics, and activities that
emphasize listening, speaking, reading, writing,
and the ability to navigate professional commu-
nication scenarios. It also includes exercises to
enhance these skills and the acquisition of rel-
evant linguistic knowledge, such as vocabulary
and grammar.

Situational modeling is a key approach,
focusing on creating professionally oriented
communicative scenarios. This method empha-
sizes conscious simulation of relevant phenom-
ena [3, p. 198]. However, situational modeling
presents challenges, as it requires a directed and
goal-oriented application in teaching. Teachers
must ensure that situational models align with
specific learning objectives.

The primary aim of situational modeling is to
facilitate the assimilation of program material,
enabling students to construct and comprehend
statements appropriate to their proficiency level
within the curriculum. Modeling such communi-
cative situations allows students to express their
creativity, enhance their communicative and
organizational skills [4, p. 55], develop critical

thinking, and make informed decisions essential
for their future professional roles. Moreover, this
method actively engages all participants in the
learning process.

The principle of professional-oriented for-
eign language teaching immerses students in
the specifics of their future profession, fostering
an understanding of its nuances. This approach
aims to develop the skills and abilities necessary
to engage in speech activities effectively in pro-
fessional communication contexts.

When selecting educational materials, it is
vital to establish criteria that align with educa-
tional goals, meet the requirements of standard
foreign language programs for professional
communication, and support the organization
of a professionally oriented curriculum. Con-
sideration must also be given to the classroom
environment, which influences how educational
materials are structured and allocated [5, p. 151].

Consequently, foreign language educational
materials should satisfy both qualitative and
quantitative standards to ensure their relevance
and efficacy in fostering professional dialogic
competence.

This problem was dealt with by domes-
tic and foreign scientists I[.L. Beam,
L.V. Bondar, J. Brown, N. Briger, V.A. Buch-
binder, M.L. Weisburd, N.I. Guez, R. Gairns,
G.A. Hryniuk, Yu.M. Kazhan, S.E. Kirzhner,
S.P. Kozhushko, S.S. Kolomiets, B.A. Lapidus,
R. Hughes and others.

The aim of the article is to explore the role
of situational learning in fostering the develop-
ment of essential professional qualities in stu-
dents. This approach emphasizes creating an
atmosphere of cooperation, interaction, and
mutual engagement, which is integral to enhanc-
ing students’ communication skills and prepar-
ing them for effective professional interactions
in their future careers.

Einleitung. The process of developing for-
eign professional-oriented competence in dia-
logic speech for future specialists is guided
by a combination of theoretical and empirical
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methods. This involves analyzing scientific and
methodological literature on foreign language
teaching, formulating theoretical foundations
and conceptual approaches for program devel-
opment, evaluating educational programs and
foreign language textbooks for alignment with
current educational objectives, and designing the
learning process through targeted exercises [6].

The materials should closely mirror the natu-
ral language used by native speakers. There is
an increasing focus on authentic texts created by
native speakers, which offer significant benefits
in teaching professional dialogic speech. These
texts accurately reflect real-world language use
in professional contexts, cover diverse topics,
engage students’ professional interests, stimulate
communicative interactions, prepare learners to
interpret professional dialogic speech in authen-
tic environments, and serve as an ideal introduc-
tion to the professional sphere [2].

The content should align with the objectives
of professional education, enabling students to
engage in meaningful and relevant professional
communication. Materials should encourage stu-
dents to take initiative, fostering independence
and active involvement in their learning pro-
cess. The selected materials and activities should
immerse learners in professional communica-
tion scenarios, offering practical experience and
skill development. The material should provide
intellectually stimulating content that introduces
new concepts and expands students’ professional
knowledge and vocabulary. A variety of instruc-
tional approaches, including individual, pair, and
group activities, should be used to accommodate
different learning preferences and encourage col-
laboration. The materials should be engaging and
inspiring, promoting active participation and sus-
tained interest in the learning process [5, p. 202].

By adhering to these criteria, educational
materials not only meet the demands of profes-
sional communication training but also enhance
the overall learning experience, effectively
preparing students for real-world professional
environments.

In methodological literature, there is no uni-
fied agreement on what qualifies as an authen-
tic text in foreign language teaching for profes-
sional purposes. Some researchers argue that
only texts not originally intended for educational
purposes can be considered authentic [7]. Others
suggest that methodological adaptation of texts
is acceptable, as genuinely authentic materials
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are often too complex for teaching profession-
ally oriented foreign language courses [2]. Addi-
tionally, many authors acknowledge the possibil-
ity of creating texts specifically for textbooks,
provided they retain the authentic characteristics
of the language material [6].

The availability of authentic texts has been
greatly facilitated by advancements in informa-
tion technologies and the strengthening of con-
nections between European Union countries,
positively influencing their application in for-
eign language learning. The effectiveness of
using authentic texts in developing English-lan-
guage professionally oriented competence in the
dialogic speech of future managers in adminis-
trative roles is enhanced through the application
of situational modeling technology. Authenticity
in educational materials is ensured by selecting
texts that provide linguistic support for con-
structing original statements based on given
examples [3, p. 85].

The authenticity criterion also involves
choosing educational materials that simulate the
professional activities of specialists and align
with the styles and characteristics of their pro-
fessional communication.

Authentic materials are instrumental in
developing all forms of speech activity, particu-
larly in professionally oriented dialogic speech
[1, p. 102]. Their use facilitates achieving com-
municative, educational, and developmental
goals in learning a foreign language for profes-
sional purposes and serves as a powerful motiva-
tional factor for speech development.

When selecting texts for educational use,
authentic materials should be prioritized
[8, p. 65].

When developing foreign professional com-
petence in the dialogic speech of future special-
ists, authentic texts play a pivotal role. These
texts, created by native speakers in the context
of professional communication, are stylistically
refined and adhere to the norms of professional
dialogic speech when used orally. Unadapted
texts, combined with situational modeling, pro-
vide the most accurate representation of the rules
and conditions governing the professional activi-
ties of foreign colleagues. By engaging with
authentic materials, future professionals broaden
their horizons and deepen their professional
expertise [9, p. 45].

The criterion of fostering creativity and inno-
vation in education enables students to exercise
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creativity while acquiring new knowledge, cul-
tivating cognitive interests, and developing cre-
ative thinking [2]. This is achieved by creating
problem situations and guiding students in prob-
lem-solving processes. The exploration and res-
olution of issues within professionally-oriented
contexts encourage optimal student indepen-
dence, supported by the teacher’s overarching
guidance in a collaborative environment.

Thematic criteria focus on restricting material
selection to specific topics covered in foreign
language classes, ensuring alignment with pro-
fessional objectives [4, p. 50].

All selected texts must align with the
topics and scenarios outlined in the program
documents and curricula for student training.
The situationality criterion [3, p. 72] emphasizes
mastering models of professionally-oriented
communicative behavior in educational settings,
grounded in real professional-communicative
activity scenarios. Situational learning involves
engaging students in specific, professionally-
oriented situations where they can apply their
knowledge, skills, and abilities practically. The
foundation of this method is the technology of
situational modeling [7], which involves creating
specific professional scenarios in which material
assimilation occurs through interaction and
making personal decisions to solve problems.

In this context, speech is a communication
process in which participants use additional
non-verbal means — such as gestures, facial
expressions, movements, and more — to enhance
mutual understanding. These verbal and non-
verbal signs work together in communication,
either complementing or replacing one another,
depending on the situation.

A professionally-oriented communicative
and speech situation is a dynamic system that
involves the interaction of specific objective
and subjective factors. These factors engage a
specialist in professional communication and
guide their behavior during a particular act of
professional communication [10].

A professionally-oriented communicative
situation encompasses five factors: the
actual  circumstances, the  relationships
between communicators, speech stimuli,
speech intentions, and the execution of the
communication act [6].

For instance, imagine a scenario where you are
an employer planning to organize an international
educational workshop. You meet a well-known
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foreign expert who is capable of providing the
seminar. As the employer, you inquire about the
working conditions and necessary supplies for
the event. The expert responds to your questions,
offering detailed information, and successfully
piques your interest in their candidacy. This
interaction demonstrates a professionally-
oriented communicative situation where both
parties exchange relevant information and
establish a potential working relationship [2].

Specifically:

1. Circumstances of reality in which
communication takes place: The setting is a
workplace within an international organization,
involving an employer and a foreign expert.

2. Relations between communicators: The
interaction is characterized by official business
relations, with both parties maintaining a
respectful and polite-friendly attitude towards
one another.

3. Speech incentives: The employer is
seeking a foreign expert to conduct a seminar,
while the candidate’s objective is to secure the
position of seminar lecturer.

4. Speech intentions: The employer aims to
assess whether the current candidate is suitable
for organizing the specified event, while the
candidate must convince the employer of their
qualifications and suitability for the role.

5. Implementation  of the act of
communication: This phase involves shifting
the logic of the conversation, utilizing various
strategies in accordance with the dialogue’s goal.
The success of the dialogic exchange depends
on the understanding of the communication
tasks and objectives of both participants. During
the interaction, different types of questions
are typically asked, and both parties respond
logically and coherently, incorporating common
structures, clichés, and colloquial phrases into
the communication process [11].

According to V.V. Chernysh, the nature of
the communicative situation and the unity of
dialogue depend on situational factors such
as: internal contact between the interlocutors,
the communication goals, the presence of
subordination, and the maintenance of distance
between the participants in communication based
on their level of awareness, position, status, and
other relevant factors [3, p. 65].

In the exercises designed for the development
of foreign professional-oriented competence in
dialogic speech, various solutions to the tasks are
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offered, promoting communicative flexibility.
This approach prepares future professionals for
real-world professional communication through
situational modeling techniques.

The psychological criteria for selecting
educational material include alignment with age
characteristics and relevance to the interests and
perceptual features of future specialists [5, p. 65].

The student period is a crucial phase in the
formation of an individual, during which the
process of consolidating acquired knowledge
and its application to professional activity
takes place most intensively. During this time,
many students engage in academic programs
or begin working in their chosen profession.
A future specialist must be able to think both
systematically and creatively, possess strong
speaking skills, critically assess problems,
and solve complex tasks. In other words, they
must be capable of thinking outside the box
and demonstrating high-level professional
competence [9, p. 25].

Among the didactic criteria for selecting
educational material, the material that contributes
to the formation and development of personality
is particularly significant [5, p. 168]. Training
is closely tied to the educational program and
focuses on humanizing the educational process
within higher education institutions, as well as
fostering the development of future professionals
who not only acquire general knowledge but
also learn the principles of independent work
and self-education.

Increasing motivation in the organization of
the educational process is crucial, as one of the
key theoretical and methodological challenges
of educational motivation is the development
of students’ cognitive needs [2, p. 75].
Motivations in communicative speech education
arise, evolve, and form based on these needs.
Consequently, understanding the needs of future
professionals and exploring motivational areas is
essential, as needs, motives, and learning goals
are interconnected. Social motives instill a sense
of duty in future specialists, encouraging them
to pursue higher education in order to become
qualified professionals, fully capable individuals
for their country and families.

P.M. Jakobson views educational motives as
positive because they guide future specialists
towards studying, achieving success, and
instilling patience, perseverance, and the strength
to overcome challenges, ultimately allowing
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them to achieve significant results [10, p. 146].
Specifically, these motives drive individuals
to seek knowledge, to desire new professional
information, and to derive satisfaction from
expanding their professional knowledge,
abilities, and skills.

Among the didactic selection criteria, we
also highlight the sufficiency of the educational
material. The alignment of the content, form, and
methods of educational material with students’
age characteristics and cognitive abilities is a key
factor for the successful and effective teaching
of dialogic speech [3, p. 69].

Another important criterion for selecting
educational material is the principle of necessity
and accessibility, which is determined by
choosing material of a specific content based
on its quantitative expression. The volume of
educational material at any stage of foreign
language learning is established by the relevant
regulatory documents (working curriculum,
discipline program, curriculum) that are in force
at the educational institution [6].

A consistent plan for selecting educational
material can be outlined as follows:

1. Highlighting Relevant Topics: ldentify
the key topics related to professional dialogic
speech for future specialists.

2. Determining Typical Professional Roles:
Define the set of typical professional roles that
correspond to the chosen topic.

3. Selecting Professionally-Oriented
Communicative and Speech Situations: Choose
appropriate communicative situations that reflect
real professional contexts.

4. Defining  the  Characteristics  of
Utterances: Determine the key parameters of
utterances such as their sequence, structure, and
distinctive features.

5. Selecting Speech Actions: ldentify a
list of speech actions that facilitate effective
professionally-oriented =~ communication  in
typical situations.

6. Choosing Language and Communication
Tools:  Select  suitable language and
communication tools for the identified situations,
based on an analysis of professional literature
and actual professional communication acts.

7. Arranging and Systematizing
Professionally-Oriented Situations:
Organize and systematize the selected set of
professionally-oriented situations for structured
learning and application [2].
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This plan provides a structured approach
to ensuring that educational material is both
relevant and effective for the development of
professional communication skills.

Conclusions:

1. Importance of Dialogue Skills: The
ability to conduct a dialogue is essential for
future professionals, as it is crucial for their
daily professional activities. It enables effective
organization of  negotiations, facilitates
information exchange, and supports the making
of agreed decisions.

2. Necessity of Dialogical Speech Skills:
To ensure full and effective communication,
future specialists must possess a sufficient level
of knowledge, abilities, and skills in dialogical
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speech. This competence is fundamental for
professional success and collaboration in various
contexts.

3. Communication as a Key Professional
Skill:  Communication is a fundamental
requirement for future specialists. It includes
the ability to work effectively with partners,
interact optimally with colleagues, subordinates,
and senior managers, ensuring smooth and
productive cooperation within the professional
environment.

In summary, fostering dialogical speech
competence in future professionals is critical
for their ability to communicate effectively,
collaborate with others, and succeed in their
careers.
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